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Professional	 school	 counselors	 fulfill	many	 responsibilities	 as	 out-
lined	in	the	American	School	Counselor	Association’s	(ASCA;	2003)	






munity	members,	and	other	mental	health	professionals) to provide 
developmentally	appropriate	prevention	and	intervention	programs;	
and	 using	 data	 to	 systematically	 evaluate	 outcomes	 of	 the	 school	
counseling	program’s	services.	
Absent	 from	this	 list	of	responsibilities	 is	providing	site	super-
vision	for	master’s-level	school	counseling	interns.	It	 is	therefore	
not	 surprising	 that	many	 school	 counselors	 have	 received	 little	
or	no	 formal	 training	 in	 the	area	of	counseling supervision (Dol-
larhide	&	Miller,	2006;	Herlihy,	Gray,	&	McCollum,	2002;	Kahn,	
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and	Washington.	 The	 preponderance	 of	 those	who	 participated	 (N 
=	147)	 self-identified	as	European	American/White	 (95%,	n	 =	139)	
and	female	(76%,	n	=	111).	Participants’	mean	age	was	44	years	and	
ranged	from	25	to	65+	years.	The	highest	percentage	of	participants	











ington	 to	 formulate	 a	 list	 of	 potential	 participants.	Because	 of	 the	
first	 author’s	 close	 affiliation	with	 site	 supervisors	 connected	with	
















supervisors	 of	master’s	program	 interns.	Collectively,	 the	university	
programs’	clinical	or	program	directors	provided	a	list	of	180	current	
site	supervisors	of	school	counseling	interns.	



































then	 formed	 into	potential	 survey	 items	and	eventually	narrowed	and	
refined	to	12	 items.	These	 items	were	submitted	 to	a	panel	of	experts	
widely	recognized	in	the	field	of	supervision	for	their	judgment	regarding	
































Site Supervisor Self-Efficacy Ratings
Item Topic
1 Internship coordination
2 Needs, procedures, and policies
3 Individual differences
4 Elements of supervision models
5 Professional and ethical performance
6 Stages of development
7 Positive and negative feedback
8 Supervisory working alliance
9 Challenge and support
 10 Relationship dynamics
 11 Anxiety, perceptions, performance
 12 Personal supervision model
 13 Role within ASCA National Model
 All Total site supervisor self-efficacy


































































Other	 respondents	 cited	 work	 experience	 prior	 to	 their	 school	
















State or national conference
Training at intern’s university
Master’s course unit/module
Graduate-level course in  
supervision
Total supervision training hours






































































Shevlin	 (2001)	 cautiously	 suggested	 that	 skewness	 less	 than	 1.00	
TABLE 3
Correlation Matrix for Supervisor Training, Supervisor  







4. Site supervisor experience
Note. n = 138. Conventional effect sizes for r : ±0.1 = small, ±0.3 = medium, ±0.5 = large.









































error	 poses	no	 threat	 to	 external	 validity.	Nonetheless,	 generalizing	
these	findings	to	university	programs	beyond	Oregon	and	Washington 



















































Implications for Counselor Educators


















a	 consistently	 higher	 sense	 of	 supervisor	 self-efficacy	 than	 less	
training	 (fewer	 than	40	hours)	 predicts.	As	Bandura	 et	 al.	 (1982)	
established,	 high	 self-efficacy	 predicts	more	 adept	 execution	 of	 a	
task.	Counselor	educators	have	a	responsibility	to	ensure	that	their	
master’s	students	are	mentored	by	adept	site	supervisors.	Supervi-










supervisor	 self-efficacy	 in	 various	 areas	 (see	DeKruyf,	 2007,	 for	 a	
discussion	of	all	S4	self-efficacy	item	mean	scores).	
The	 curricular	 content	 areas	 of	 counselor	 development	 and	 su-
pervision	methods	 and	 techniques	 are	 suggested	 by	 two	 S4	 item	
scores.	The	first	of	these	lower	mean	scores	(4.61)	 is	on	describing	













A	 third	 curriculum	 content	 area	 is	 the	 supervisory	 relationship.	
























in-service	 training.	 Scheduling	 state,	 regional,	 or	 program-specific	
training	opportunities	on	school	district	in-service	days	heightens	the	
likelihood	that	school	counseling	site	supervisors	would	participate.	









.	 .	 .	 to	 site	 supervisors”	 (Section	 3.C.5.),	who	must	 have	 “relevant	
training	in	counseling	supervision”	(Section	3.C.4.).	





Training requirements. A	fourth	implication	of	this	study’s	findings 
is	 that	 state	 certification	 or	 licensing	 institutions	 should	 consider	
requiring	 supervision	 training	 as	 part	 of	 continuing	 education	 for	
school	counseling	site	supervisors.	Although	46%	of	the	study	par-
































They	may	 also	 be	missing	 essential	 program	knowledge	 regarding	
the	 role	 of	 the	professional	 school	 counselor	 (Leuwerke,	Walker,	&	
Shi,	2009).	These	 issues	warrant	 further	exploration	because	such	
knowledge	 gaps	 for	 site	 supervisors	may	well	 impede	 the	 holistic	
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